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Abstract. The wide range of diverse issues addressed by pedeutology, which 
is a sub-discipline of pedagogy, include those that focus on professionalism and 
pedagogical culture of the work performed by the representatives of the social 
and professional category of teachers. It has been repeatedly emphasized that 
it is teachers that should display a high level of professionalism, which takes 
shape already at the stage of teacher education, and then develops and becomes 
updated during professional activity undertaken in its individual areas. This 
activity is manifested, among other things, in various intersubjective arrange-
ments and relations entered into by teachers, which, together with other ele-
ments, co-constitute pedagogical culture of teachers’ work.
Based on an analysis of the literature on the subject and the author’s own re-
flections, the article makes an attempt at defining both teacher professionalism 
and pedagogical culture of teachers’ work. The aim of the considerations made 
is to define the essence of the said categories, and, consequently, to establish that 
professionalism and pedagogical culture of teachers’ work have a lot in com-
mon. In particular, an element which unites these categories is, inter alia, teach-
er professional ethics.

Profesjonalizm i kultura pedagogiczna 
pracy nauczycieli

Słowa kluczowe: pedeutologia, nauczyciel, profesja, profesjonalizm, kultura 
pracy, kultura pedagogiczna pracy nauczycieli, etyka zawodowa nauczycieli

Streszczenie. W obrębie wielości i różnorodności zagadnień podejmowanych 
przez subdyscyplinę pedagogiki określaną mianem pedeutologia, wyróżnić 
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można te, które oscylują wokół profesjonalizmu i kultury pedagogicznej pra-
cy reprezentantów tej kategorii społeczno-profesjonalnej, którą stanowią na-
uczyciele. Niejednokrotnie podkreśla się, że to właśnie nauczyciele mają 
cechować się wysokim poziomem profesjonalizmu, który jest kształtowany 
już na etapie edukacji nauczycielskiej, a następnie rozwijany i aktualizowany 
w trakcie podejmowanej aktywności zawodowej na poszczególnych jej płasz-
czyznach. Aktywność ta przejawia się między innymi w rozmaitych układach 
i relacjach międzypodmiotowych, w które wchodzi nauczyciel i które wraz 
z innymi elementami współkonstytuują jego pedagogiczną kulturę pracy.
W artykule ‒ na podstawie analizy literatury przedmiotu i własnych przemy-
śleń ‒ podjęto próbę określenia zarówno profesjonalizmu nauczycielskiego, 
jak i kultury pedagogicznej pracy nauczycieli. Celem podjętych rozważań jest 
określenie istoty tych kategorii, a w jego następstwie ustalenie, że zarówno 
profesjonalizm, jak i kultura pedagogiczna pracy nauczycieli mają ze sobą wiele 
wspólnego. Elementem łączącym te kategorie jest między innymi etyka zawo-
dowa nauczycieli.

Introduction
Being those who organise and implement the educational process, teach-

ers should be prepared to pursue their profession so that it meets the highest 
standards of pursuing the teaching profession. Hence, the professional activity 
undertaken by teachers at individual levels of the educational system requires 
them to display an above-average level of knowledge, skills and competence, 
which constitute their basic professional facilities, determining, to a great extent, 
the performance of actions that constitute the educational activity pursued. 
The tasks and functions ascribed to teachers are connected with the necessity 
to face quite difficult challenges encountered in the complex and complicat-
ed educational reality, which require a high level of pedagogical competence 
and professionalism. It is precisely the peculiar nature of teachers’ educational 
activity that requires the representatives of this social and professional catego-
ry to present an appropriate level of professionalism and pedagogical culture 
of work, which, to a large extent, determine the quality of educational services 
rendered by teachers. Therefore, reflection on them is of importance not only 
from the epistemological, but also from the social point of view, and, in par-
ticular, from the viewpoint of educational practice. Having analysed the litera-
ture on the subject, one becomes convinced that although both professionalism 
and pedagogical culture of teachers’ work have been addressed by pedeutology, 
they do not always constitute the subject of in-depth reflections and studies. 
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Moreover, elements common for these two pedeutological categories have been 
seldom looked for.

Hence, the aim of the presented considerations is to reflect on the above-men-
tioned, and, as one may say, rudimentary categories of pedeutology, and on their 
essence, understanding and constituent elements. In particular, it is teacher 
ethics that has been recognised as a buckle to bring together professionalism 
and pedagogical culture of teachers’ work.

Teacher professionalism
The rich traditions of the teaching profession and its contemporary percep-

tion, including its ongoing transformations, incline us to ask whether the educa-
tional activity undertaken by teachers is and to what extent it is still an occupa-
tion or already rather a profession, and whether teachers can and to what extent 
they can be defined as professionals, and, what follows, whether there is such 
a thing like teacher professionalism (see Zając, 2018, p. 176‒192). The answers 
to these questions are not that simple, and all the more clear-cut. The trends be-
coming evident in the field of pedeutological considerations incline us to present 
the teaching occupation as a profession, which results, above all, from the pe-
culiarity of the educational activity undertaken by teachers and, consequent-
ly, the necessity to perceive teachers as top-class professionals and specialists 
in their educational activity.

It is worth highlighting here that the word “profession” originated in medie-
val Latin: the term professio denoted a promise to devote oneself to ecclesiastical 
career, in other words, to join a monastery. Hence, for many centuries this word 
was reflected only in theology, and only later also in medicine and law. Nowa-
days, the English word profession (the phrase the professions) is associated with 
the three traditional professions (Jemielniak, 2005, p. 14)1. Law, medicine and 
the clergy were considered to be three professions distinguished by the fact that 
the work was performed on one’s own account and that the basic task in them 
was to satisfy substantial social needs, which are met in direct contact with 
the person concerned (Plewka, 2011, p. 62). In retrospect and from the viewpoint 
of changes taking place in a number of professions, it can be assumed that today 

1  Dariusz Jemielniak analyses the category of “profession” in an interesting way, providing four 
approaches to it: functionalist, structuralistic, cultural and monopolistic ones.
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the term “profession” refers not only to clergymen, doctors or lawyers, but also 
to representatives of other occupations, e.g. teachers.

Henryka Kwiatkowska is right when stating that “Nowadays, a tendency 
is becoming evident to understand »profession« as the standard of performance. 
Professions are sometimes associated with academic qualifications. But this does 
not refer to every occupation. For example, the words profession or professional-
ism will not be used with regard to brushmaking or chimney sweeping, as these 
are occupations of technical nature, the activities performed as part of them are 
repetitive and their good organisation does not require any academic qualifica-
tions. […] Work performed as part of occupations perceived as »professions« 
is complex enough to make it difficult to indicate or even predict a finite set 
of activities. It is a kind of practice, which is called a mission. It rather resem-
bles public service, which has been constituted for the purpose of perform-
ing socially important tasks, the execution of which requires the highest level 
of qualifications, including those ethical and moral. A profession is a position 
of public trust” (2008, p. 167). The words of the author cited above by all means 
refer to the teaching profession, which is often associated with two terms: missio 
and vocatio, i.e. mission and vocation. And this is what determines, to a large 
extent, the nature of a teacher’s educational activity in individual areas of its 
manifestation.

Due to defining the teaching occupation as a profession, a number of restric-
tions are imposed on its representatives, which is related to the features attrib-
uted to this profession. Similarly to Henryka Kwiatkowska, Joanna M. Michalak 
ascribes the term “profession” only to certain occupations, i.e. those which are 
specialised and require long-term and intensive preparation, and the pursuance 
of which is connected with a social contract, being the result of the special role 
performed for the society by people defined as professionals. People pursuing 
a profession are required to demonstrate not only technical competencies, but, 
above all, ethical and moral ones. Societies require such people not only to pres-
ent a very high level of specialist qualifications, but also to constantly broaden 
their professional knowledge and improve the level of their skills, and to demon-
strate higher than average ethical standards (2010, p. 94). This makes up quite 
a rich set of requirements imposed on teachers, taking into account the fact that 
representatives of this social and professional category are not always fully able 
to satisfy them.

As rightly noticed by Zdzisław Wołk: “professions are elite occupations” 
(2017, p. 160). Hence, professions appear to be particularly peculiar occupations 
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because of the requirements imposed on their representatives, which are, above 
all, related to the exceptional nature of the activity undertaken. This also refers 
to the teaching profession, which is inseparably connected with the quality 
of educational services rendered to other people.

The category of profession is related to the category of professionalism2. 
Joanna M. Michalak, cited above, and referring to the reflections of Gill Helsby, 
indicates two issues addressed when discussing professionalism in the teaching 
profession, and these are:

1)	 taking into account the quality of action – behaving professionally 
by teachers is highlighted, which refers to their work engagement, ob-
servance of work standards and requirements imposed by the ethics 
of the profession;

2)	 taking into account the position of teachers in the society ‒ being a profes-
sional is indicated, which means their professional status, prestige, sala-
ries, an appropriate, i.e. professional, preparation to pursue this profession 
(after: Michalak, 2010, p. 97).

According to the said author, the basic dimensions of teacher professional-
ism include social importance of teachers’ work, teachers’ knowledge, teacher 
education, competencies of teachers, values in teachers’ work, teacher ethics 
and professional autonomy of teachers (Michalak, 2010, p. 97). The issues and 
dimensions of teacher professionalism presented above prove that it should 
be perceived in a holistic way, referring both to the entirety of teachers’ educa-
tional activity and the social position of teachers.

According to Henryka Kwiatkowska, “Professionalism is not specialisation 
on the model of technical and efficiency occupations pursued through the appli-
cation of technical and technological rules in practice. It is satisfaction of high 
cognitive, action-related and ethical standards. Professionalism of doctors 
or teachers does not consist in updating their former experience, which means 

2  The category of professionalism is not static, but it changes as the time goes by. When analysing 
the dictionary definitions of this category, Tomasz Czakon comes to a conclusion that, in older 
dictionary versions, professionalism is associated with someone who knows his or her profession 
well and who is not an amateur, and now it is associated with someone above average who is perfect 
at pursuing his or her profession (Czakon, 2014). The issue of this category’s evolution is also reflected 
on by Urszula Opłocka, according to whom there are two types of professionalism: the older and 
traditional one, which is known as quasi-professionalism or narrow professionalism, and the new 
professionalism (2014). These changes also refer to the theory of professionalism. As noticed by Cze-
sław Plewka, in the 20th century, the majority of them followed the universalistic (nomothetic) trend. 
Since the turn of the 20th and 21st centuries, the reflections made by the researchers of this issue 
have been following the contextual (idiographical) trend (2011).
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copying and reproducing familiar activities. A well-known repertoire of skills 
may turn out to be insufficient or simply inappropriate in a new and unusual 
situation and under new conditions. In these professions, it is necessary to in-
vestigate one’s own practice, i.e. specific and non-standard cases, and develop, 
on this basis, personal knowledge which will complement academic knowledge. 
Actions need to be »professional«, and, therefore, perfect. This refers to medical, 
pedagogical and legal professions” (2008, p. 167‒168). As part of their profes-
sional educational activity, representatives of these professions often undertake 
relevant actions in complex situations, in which the average level of knowledge, 
skills and competencies is frequently insufficient to cope with them. Hence, 
demanding teacher professionalism in the teaching, educational, care-providing 
etc. activities pursued by teachers seems to be by all means justified.

David Carr is right when exploring the issues of professionalism as part 
of the reflections undertaken. This author indicates those forms of activity and 
professions, “which (a) are of substantial importance from the viewpoint of is-
sues belonging to the social and public sphere; (b) require a high level of techni-
cal competencies and competencies established in practice, (c) have a peculiar 
type of an inherent ethical dimension, the articulation of which requires a certain 
code to control practice as part of this profession or this form of activity; (d) re-
quire the existence of certain organisational forms and regulations, which are 
indispensable from the viewpoint of selecting, recruiting and disciplining those 
who pursue or are to pursue this occupation or profession; (e) provide practi-
tioners and professionals acting as part of a given profession, so that their prac-
tice is as effective as possible, with a high level of autonomy, which also denotes 
independence in pronouncing judgments” (as cited in: Kaniowski, 2010, p. 17).

Marco Snoek pays attention to three components of teacher professionalism:
1)	 knowledge – extensive knowledge on the subject and knowledge refer-

ring to the teaching and learning processes, taking into account the latest 
relevant findings in this regard, as well as knowledge about the society, 
politics and education organisation;

2)	 skills – the ability to present educational issues and the quality of educa-
tional work to third-party entities, to conduct research related to educa-
tional practice, to contribute to collaborative learning as part of profes-
sional communities, and to translate findings of educational research into 
innovations undertaken in education;

3)	 competencies – dedication to student learning, commitment to the pro-
fession and a group of professionals, contribution to the development 
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of professional knowledge, observance of the ethical code, continuing 
professional development, and focus on teaching innovations (after: Szorc, 
2017, p. 9). Knowledge, skills and competencies determine the profession-
al facilities of a teacher, which, to a great extent, determine the quality 
of teacher educational activity. Teachers undertaking educational activity 
should demonstrate a high level of competence and expertise, in other 
words, professional maturity, which confirms their professionalism.

According to Jolanta Szempruch, teacher professionalism is sometimes 
viewed not only with reference to knowledge and competencies, but also with 
reference to needs, emotions and values, as well as the awareness of a relationship 
with another person. Apart from that, teacher autonomy, which is expressed 
in articulation of one’s own judgments when making decisions, the ability of pro-
fessional development, examining and analysing the work of other teachers, and 
questioning and testing ideas with the use of research procedures are becoming 
substantially important (2013, p. 174). Such a vast array of attributes, constitut-
ing teacher professionalism, induce us to wonder whether it can be fully mani-
fested in the field of each teacher’s professional educational activity, and whether 
the representatives of the teaching profession are able to satisfy all these profes-
sionalism-related requirements. It may seem that the contemporary, changea-
ble and unpredictable educational reality will be conducive, to an increasingly 
greater extent, to the teachers’ obligation to demonstrate a specific level of pro-
fessionalism in individual areas of their educational activity, going beyond being 
only a specialist in specific teaching, educational and care-providing activities.

Hence, Beata Jakimiuk is right when stating that “Professionalism is some-
thing more than being a specialist in a given occupation, and, therefore, work-
ing as a teacher does not automatically mean being a professional. The basic 
criterion for teacher professionalism is continuous search, development, going 
beyond patterns, showing true interest in other people, noticing and empha-
sizing in every student their skills, talents and potential. A professional teacher 
is the one for whom students, and not himself or herself, are the most impor-
tant people, and who can give up his or her own comfort in order to help his 
or her students” (2019, p. 121). Andrzej Janowski defines this engagement and 
commitment to work as “immersion”. A teacher who wants to be really good 
at what he or she does will soon realize what serious tasks are to be faced. In or-
der to be a good teacher, he or she needs to “be accepted”. But in order to be-
come accepted, a teacher needs to develop a specific style of communicating 
with students. In order to communicate with students, a teacher should at first 
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understand them. In order to understand students, a teacher should become fully 
acquainted with them, which requires a great deal of time and energy to be ex-
pended (1989, p. 89). Obviously, teacher-student relationships make up only one 
of a number of educational areas in which teacher professionalism is revealed. 
Apart from them, there are many other areas in which teachers are involved. 
Because of the multitude of attributes constituting teacher professionalism not 
all the teachers are always able to satisfy them. Furthermore, transformations 
occurring in the teacher educational world will undoubtedly force the need 
to complement and revise them.

If we assume that teacher professionalism is related to the quality of edu-
cational services rendered by teachers, work culture will occupy an important 
position in reflections on it. This culture, in turn, may constitute the grounds for 
reflections on the pedagogical culture of the work performed by the represent-
atives of the social and professional category of teachers.

Culture of teachers’ work
 Work is one of the basic forms of human activity, to which people devote sub-

stantial amounts of their time. Hence, work is to bring satisfaction and happiness, 
which demands a lot of effort, which, to a large extent, depends on work culture 
(Wołk, 2009a, p. 37; Wołk, 2017, p. 34). According to Zygmunt Wiatrowski, this 
culture is a “set of values resulting from cooperation and co-existence of people 
in the work process. These values include material objects that are produced, 
organisational forms, ways of thinking, behaviour patterns, as well as features 
of character shaped and developed while working” (2005, p. 419). This under-
standing of work culture exhibits its axiological dimension, as part of which work 
appears as a value, but work itself is also an area for manifestation of other values.

Zdzisław Wołk indicates a broad and narrow understanding of work culture. 
In its broad understanding, work culture denotes achievements accumulated 
over years, which are related to professional work, i.e. all the achievements re-
lated to work theory and practice made by the humankind over centuries during 
its civilizational development. In its narrow understanding, in turn, work culture 
is treated as a personal feature of a person (individual), constituting a specific 
and unique characteristic of a person, being an expression of his or her attitude 
to the professional activity pursued. Work culture perceived in this way consists 
of three components:
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1)	 knowledge about work, thanks to which work-related phenomena can 
be understood,

2)	 employee skills, both intellectual and manual ones, which make it possible 
to pursue professional activity,

3)	 an attitude towards work, which is characterised by an employee’s eth-
ics and integrity (2009, p. 16; 2009a, p. 40‒41; 2017, p. 37‒39; 2020, 
p. 241‒242).

Ethics are related to duties (Kostyło, 2008, p. 165; Ostrowska, 2010, p. 65; 
Szempruch, 2012, p. 237), and, in the case of teacher professional activity, they 
denote ethical restrictions, the representatives of this social and professional cat-
egory are obliged to follow (Zając, 2018, p. 31), and the presentation by teachers 
of an appropriate moral profile, which is expressed in the moral virtues devel-
oped (Kostyło, 2008, p. 165), i.e. what person a teacher should be in the profes-
sion pursued by him or her, and what moral dispositions necessary to pursue 
professional activity he or she should demonstrate (Zając, 2018, p. 31).

Andrzej M. Tchorzewski, in turn, presents integrity as:
1)	 a rule of social life;
2)	 an ethical attitude;
3)	 a moral duty.
In the first case, integrity “should constitute the foundation for higher quality 

social contacts, relationships and activities. This means, among other things, 
the quality of various forms of interpersonal contacts, both between individ-
ual people and between groups of people, including between individual group 
members and groups themselves” (1994, p. 71). Integrity as an attitude, in turn, 
“plays a special role in the case of teachers-educators and it belongs to the sub-
jective and personality-based section of the professional profile of every teacher” 
(Tchorzewski, 1994, p. 72). On the other hand, integrity as a moral duty means 
that “in the educational process, a teacher-educator of integrity does not only 
follow the accepted natural and social rules, but also takes account, in his or her 
pedagogical proceedings, of the rules defined by ethical values, which become 
duties, at least on a par with the above-mentioned rules. […]. Incorporating 
axiological duties into pedagogical activities by teachers-educators is connected 
with their personal sense of duty, which rises from the will to act in this field” 
(Tchorzewski, 1994, p. 72).

When discussing work culture as a teacher characteristic, it is worth high-
lighting that its condition and level depend, above all, on teachers themselves, 
their personal facilities, which are important in the efforts taken to pursue this 
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profession. Therefore, the culture of teachers’ work constitutes the basis for pur-
suing pedagogical activity. Thus, in the case of the teaching profession, we can 
speak of the pedagogical culture of teachers’ work.

Pedagogical culture of teachers’ work
It is a truism to say that teachers should demonstrate a specific state and level 

of pedagogical culture. The literature on the subject presents various manners 
of perceiving this culture. According to the conventional definition of this cate-
gory, “It is a kind of behaviour manifesting itself in realizing the assumed objec-
tives of education, acquiring knowledge about education, sensitivity to children’s 
and young people’s issues, the sense of responsibility for the young generation ex-
pressed in the appropriate educational influence on children, young people and 
adults” (Jundziłł, as cited in: Kawula, 1997, p. 303). Pedagogical culture perceived 
in this way exhibits, above all, everything that is related to the education of other 
people, in particular, in theoretical, teleological, ethical and praxeological terms. 
Pedagogical culture is associated with the achievement of specific educational 
goals with the use of appropriate rules related to pedagogical activities and with 
the observance of specific ethical restrictions in relationships with other people.

 Mikołaj Winiarski compares pedagogical culture to pedagogical attitudes 
and indicates the three of its components:

1)	 cognitive one,
2)	 emotional and motivational one,
3)	 behavioural one.
The first component refers to the knowledge, skills and beliefs concerning 

development of children, young people and adults, the educational and caring 
process, its structure and conditions, the organisation of one’s own life and 
activity, but also the life and activity of children, young people and adults, and 
of the educational environment etc. The second component underlies the ed-
ucational and caring relationship, and it refers to understanding, kindness, re-
spect for children, young people and adults, as well as to feeling responsible 
for the education of other people. The third component, in turn, is expressed 
in actions undertaken, that is, activity, which is organised and oriented towards 
the realisation of intentions related to the educational and caring process (2003, 
p. 973‒975). Thus, pedagogical culture encloses the cognitive, affective and ac-
tion-related elements. All of them are to be jointly conducive to the appropriate 
pursuance of pedagogical activity.
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Moreover, the components of pedagogical culture have been repeatedly indi-
cated. According to Wincenty Okoń, pedagogical culture as “this field of culture 
which is particularly related to the issues of education and the schooling sys-
tem” (2004, p. 208), is composed of educational facilities, pedagogical literature, 
pedagogical works, as well as the education-related beliefs and attitudes repre-
sented by educators and teachers and the entire society (Okoń, 2004, p. 208). 
On the other hand, Jolanta Szempruch points out that the pedagogical culture 
of teachers is formed by “the system of relationships prevailing in the group 
of teachers and the system of values cultivated by them in their work, as well 
as the system of traditions, rituals, standards and patterns of behaviours” (2013, 
p. 187). Czesław Banach, in turn, is of the opinion that pedagogical culture 
is composed of “pedagogical awareness, pedagogical experience, pedagogical ac-
tivity, as well as the conditions of school operation and the condition of the social 
environment” (1997, p. 144). According to this author, this culture encompasses, 
in particular, the ways of creating the rules, directives, tasks, objectives, activities, 
the assessment of the results of didactic and educational activities etc. (Banach, 
1997, p. 144).

The presented structural elements of the pedagogical culture of teachers’ 
work prove that it is quite a capacious category, within which the elements cor-
responding to various aspects of teachers’ work can be distinguished. Certainly, 
the multitude of these elements does not, similarly to professionalism, constitute 
a closed system, but a system which can be complemented with other elements, 
including all the changes taking place within the teaching profession. This is be-
cause the educational activity of teachers is so dynamic and diverse that it leads 
to the discovery of newer and newer fields, which may constitute the pedagog-
ical culture of its representatives. Hence, similarly to professionalism, teachers’ 
pedagogical culture is not static, but it changes along with the changes occurring 
in the educational reality, and, consequently, the teachers’ educational world.

Teacher professionalism – teacher professional ethics – 
pedagogical culture of teachers’ work

Based on the considerations undertaken so far, a question arises about the re-
lationship between professionalism and pedagogical culture of teachers’ work. 
In order to answer this question, one can refer to the constituent elements of both 
teacher professionalism and pedagogical culture of teachers’ work. An element 
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which proves the existence of relationships between the above-mentioned cate-
gories may be teacher professional ethics3.

As stated by Jan Szczepański many years ago, professional ethics belongs 
to work culture, and it is a set of standards and directives resulting from the pro-
fession traditions, the spirit of national culture and the basic ethical recommen-
dations adopted by the society and applied with regard to pursuance of a given 
profession (1963, p. 361). Both in work culture and pedagogical culture, specific 
value systems are indicated (Banach, 1997, p. 144). Values, in turn, constitute 
a specific source of teacher moral duties (Tchorzewski, 2003, p. 641). One of such 
values may be human welfare, and, in particular, child and student welfare (Du-
raj-Nowakowa, 2000, p. 68), which is considered to be the elementary value 
in pedagogical culture (Maciaszkowa, after: Winiarski, 2003, p. 973). Moreover, 
welfare is treated as the highest value and constitutes the core of teacher ethics 
(Krawcewicz, 1987, p. 15). This point of view lets us assume that professional 
ethics and pedagogical culture of teachers’ work have a lot in common. This 
is of particular importance with regard to relations as part of which this culture 
manifests itself. These relations mean not only the teacher-student relationships, 
but also relationships between teachers and students’ parents, the board of teach-
ers, the headperson and teaching supervision, teacher professional training 
institutions and the teacher environment etc. (Banach, 1997, p. 146). An in-
separable part of these relationships is the ethical element, which means that 
between the teacher and other educational entities there is a peculiar ethical 
knot, which defines what is due between entities and what is considered valuable 
in intersubjective relationships (Zdyb, 1993, p. 24). Therefore, ethical issues play 
quite an important role in teachers’ pedagogical culture. They, above all, indi-
cate the necessity to observe specific ethical restrictions established on the basis 
of teacher ethics.

Similarly, the importance and role of professional ethics is highlighted with 
regard to teacher professionalism. According to Joanna M. Michalak, profes-
sional ethics is the key category of teacher professionalism (2010, p. 97). David 
Carr, in turn, indicates the ethical dimension which is an inseparable part of pro-
fessionalism, and the code related to it (after: Kaniowski, 2010, p. 17). Zdzisław 
Wołk also emphasizes that ethical codes are in important feature of profession-
alism (2017, p. 161). What is more, according to the same author, “Ethical codes 

3  The author describes the role of professional ethics in the pedagogical culture of university 
teachers in the following text: Zając (2009).
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favour the improvement of work culture of the representatives of individual 
professions” (2020, p. 239). Such codes are also conducive to the improvement 
of pedagogical culture of teachers’ work. Hence, one of the numerous factors 
determining teacher professionalism and pedagogical culture is the ethical code, 
and, in particular, the observance of the rules included in it. However, there 
is no ethical code in force in Poland referring to the social and professional 
category of teachers despite the fact that attempts have already been made at for-
mulating and implementing it into the educational reality.

The reflections presented let us associate professionalism with teachers’ ped-
agogical culture. A statement can even be ventured that professionalism is a de-
terminant of pedagogical culture of teachers’ work. This is on what, to a large ex-
tent, the level of pedagogical culture presented by a teacher depends. Therefore, 
it can be assumed that the category of professionalism is overriding in relation 
to teachers’ pedagogical culture.

Continuing with our reflections, a question arises whether we can speak 
of the culture of professionalism in the case of teachers. According to Iwona 
Korcz and Bogusław Pietrulewicz, this kind of culture is a combination of active 
culture related to the internal locus of control and normativism, which means 
in this culture the respect for rules, guidelines and requirements of praxeological, 
moral and ethical correctness (2007, p. 26). It can be assumed that the culture 
of professionalism, which is the culture of teacher professionalism in this case, 
combines teacher professionalism, pedagogical culture of teachers’ work and 
teacher ethics. The culture of professionalism perceived in this way, and, in par-
ticular, the level of this culture, may constitute material professional facilities 
of a teacher, which will determine, in favourable conditions and at least to some 
extent, the form and nature of the activity undertaken within the educational 
sphere. However, this issue requires a deeper scientific and pedeutological ex-
ploration, both in theoretical and empirical terms.

Conclusion
Professionalism and pedagogical culture of teachers’ work appear to con-

stitute rudimentary issues covered by pedeutological reflections. Both of these 
categories determine the quality of educational services rendered by teachers 
as part of the activities undertaken and comprising their educational activity 
pursued in various educational institutions and on individual levels of the educa-
tional system. In order to become a professional in your profession, your formal 
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qualifications confirmed by a diploma will not be enough, and you will also need 
constant self-improvement and constant development of your knowledge, skills, 
abilities and competencies. All this is necessary to become a professional and 
a top-class specialist in what you do. This refers to all the dimensions of teacher 
professional activity regardless of the subject taught or the level of the educa-
tional system as part of which this activity is pursued.

Demonstration by teachers of an appropriate state and level of professional-
ism and pedagogical culture is becoming particularly important for educational 
practice. The said state and level should be cared about already at the stage 
of preparation for pursuance of the teaching profession, and then developed and 
updated during its pursuance. For this purpose, not only appropriate teacher ed-
ucation should be provided, but also adequate conditions should be established 
for teachers to work, which, apart from internal motivation, will encourage 
teachers to improve themselves in order to reach higher and higher levels of their 
own professionalism and pedagogical culture.

References
Banach, Cz. (1997). Polska szkoła i system edukacji. Przemiany i perspektywy. Toruń: Adam 

Marszałek.
Czakon, T. Czy profesjonalizm może być powszechną normą etyczną. Przegląd Służby Cy-

wilnej, 6 (2014).
Duraj-Nowakowa, K. (2000). Nauczyciel. Kultura – osoba – zawód. Kielce: Mediator.
Jakimiuk, B. Sukcesy zawodowe i profesjonalizm w doświadczeniach nauczycieli. Annales 

Universitatis Mariae Curie-Skłodowska, Lublin – Polonia, XXXII (2019).
Janowski, A. (1989). Uczeń w teatrze życia szkolnego. Warszawa: WSiP.
Jemielniak, D. Kultura: zawody i profesje. Prace i Materiały Instytutu Studiów Międzyna-

rodowych, 32 (2005).
Kaniowski, A.M. (2010). Etyka i pedagogika. Etyczne aspekty pracy nauczyciela: wyzwania 

dla profesjonalizmu nauczycielskiego. W: J.M. Michalak (red.), Etyka i profesjonalizm 
w zawodzie nauczyciela. Łódź: UŁ.

Kawula, S. (1997). Kultura pedagogiczna rodziców jako czynnik stymulacji rozwoju i wycho-
wania młodego pokolenia. W: S. Kawula, J. Brągiel, A.W. Janke, Pedagogika rodziny. Ob-
szary i panorama problematyki. Toruń: Adam Marszałek.

Korcz, I., Pietrulewicz, B. Kultura profesjonalizmu jako klucz do rozwoju zawodowego i ka-
riery profesjonalnej we współczesnych organizacjach. Problemy Profesjologii, 1 (2007).

Kostyło, P. (2008). Wykluczanie jako problem filozofii edukacji. Komentarz do badań empi-
rycznych. Kraków: Impuls.

Krawcewicz, S. (1987). Rozważania nad etyką zawodu nauczyciela. Warszawa: IWZZ.
Kwiatkowska, H. (2008). Pedeutologia. Warszawa: WAiP.



Dariusz Zając, Professionalism and pedagogical culture of teachers’ work  |  41

Michalak, J.M. (2010). Profesjonalizm w zawodzie nauczyciela. W: J.M. Michalak (red.), Ety-
ka i profesjonalizm w zawodzie nauczyciela. Łódź: UŁ.

Okoń, W. (2004). Nowy słownik pedagogiczny. Warszawa: Żak.
Opłocka, U. (2014). Na drodze do profesjonalizmu. W: B. Kutrowska, A. Pereświet-Soł-

tan (red.), Poprzez praktykę do profesjonalizmu. Przygotowanie do zawodu nauczycie-
la. Wrocław: DSW.

Ostrowska, U. (2010). Heroiczny wymiar etyki nauczyciela: między ideą a realnością. 
W: J.M. Michalak (red.), Etyka i profesjonalizm w zawodzie nauczyciela. Łódź: UŁ.

Plewka, Cz. Znaczenia i dylematy nauczycielskiej profesji i nauczycielskiego profesjonalizmu. 
Edukacja Humanistyczna, 1 (2011).

Szczepański, J. (1963). Socjologiczne zagadnienia wyższego wykształcenia. Warszawa: PWN.
Szempruch, J. (2013). Pedeutologia. Studium teoretyczno-pragmatyczne. Kraków: Impuls.
Szempruch, J. (2012). Nauczyciel w warunkach zmiany społecznej i edukacyjnej. Kraków: 

Impuls.
Szorc, K. (2017). Znaczenie inteligencji emocjonalnej w budowaniu profesjonalizmu współ-

czesnego nauczyciela. W: J. Kołodziejczyk, G. Mazurkiewicz (red.), Współpraca, dialog, 
profesjonalizm w edukacji – aby uczyć lepiej. Kraków: Instytut Spraw Publicznych UJ.

Tchorzewski de, A.M. (2003). Deontologia nauczycielska. W: T. Pilch (red.), Encyklopedia 
Pedagogiczna XXI wieku, t. I. Warszawa: Żak.

Tchorzewski, A.M. (1994). Prawość jako zasadnicza postawa i powinność moralna nauczy-
ciela. W: A.M. Tchorzewski (red.), Rola wartości i powinności moralnych w kształtowa-
niu świadomości profesjonalnej nauczycieli. Bydgoszcz: WSP.

Wiatrowski, Z. (2005). Podstawy pedagogiki pracy. Bydgoszcz: Akademia Bydgoska.
Winiarski, M. (2003). Kultura pedagogiczna. W: T. Pilch (red.), Encyklopedia Pedagogicz-

na XXI wieku, t. II. Warszawa: Żak.
Wołk, Z. Kultura pracy jako cecha osobowa opisująca potencjał zawodowy pracownika. Pro-

blemy Profesjologii, 2 (2009).
Wołk, Z. (2009a). Kultura pracy, etyka i kariera zawodowa. Radom: ITE PIB.
Wołk, Z. (2017). Kultura pracy profesjonalisty. Warszawa: Difin.
Wołk, Z. Kultura pracy. Pomiędzy niezależnością i powinnością. Rocznik Lubuski, t. 46, cz. 

1 (2020).
Zając, D. (2009). Etyka zawodowa jako składnik kultury pedagogicznej nauczycieli akade-

mickich. W: A.J. Sowiński (red.), Kultura akademicka w oglądzie pedagogicznym. Szcze-
cin: Ars Atelier.

Zając, D. (2018). Etyczność pracy zawodowej nauczycieli. Studium teoretyczne. Bydgoszcz: 
UKW.

Zdyb, M. (1993). Istota decyzji. Lublin: UMCS.


